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I.  Summary of Evergreen School District’s planned strategies and actions 
implemented during the 2012-13 school year including a description of 
local evidence used to determine effective implementation. 
Annual Progress, English Proficiency and EL subgroups  
Strengthening the ELD instruction is essential.  Teachers will continue to provide 
designated ELD and integrated ELD to all students. Providing students with 
designated and integrated ELD ensures that the students are supported in their 
English language acquisition and are given tools to access rigorous content. 
Teachers have begun to be trained in the new ELD standards and integrate them 
into daily ELD instruction. In addition, teachers will continue to use research-
based strategies such as SDAIE, frontloading vocabulary, emphasize listening 
and speaking, and focus on more scaffolding opportunities. This is evidenced by 
CELDT scores, classroom visitations, local formative assessments, informal 
walkthroughs of ELD instructional coaches and the Common Core Standards 
implementation. 
 
High Quality Professional Development 
High Quality Professional Development is an on-going process in our district. The 
WestEd team provided a Trainer of Trainers (TOT) model to a selected group of 
teachers who provided training to all teachers in the district to help develop the 
understanding of  the Common Core State Standards. Teachers will apply these 
standards to their instructional planning in order to build English learners’ 
language proficiency and enhance teaching practices for all students. Teachers 
will also learn how to integrate the ELD standards in the content areas.  All 
schools have implemented Professional Learning Communities (PLCs) which  
improves teaching and learning and produces lasting changes in organizational 
cultures. Our range of services provide leadership teams and teachers with the 
knowledge and skills to achieve and sustain their desired changes thus 
restructuring teaching practices for students.  These practices are evidenced by 
management teams visiting classrooms and observing changing classroom 
practices. On-going coaching has been implemented at each school. Coaching is 
embedded professional development. Teachers receive ongoing coaching to 
continually strengthen practices for using data to inform instruction. Design team 
members are in the process of creating short and medium cycle lesson-
embedded performance based assessments to inform instruction, including 
where to differentiate to meet the needs of students with disabilities and English 
learners. 
Supplemental Instructional Materials 



The district Director of Instruction and the Assistant Superintendent are in the 
process of forming a task force and conducting a survey of all classroom 
teachers to ensure every classroom has adequate SBE adopted materials and 
seek input for additional supplementary (expository) materials to support English 
learners in grades 3-8. Classroom walk-throughs along with site and district 
administrators will provide opportunities to monitor utilization of SBE materials.  
 
A team will attend The English Language Development Transitional Materials 
Fair in October that will focus on programs designed to help schools align 
instruction to the most recently adopted California English Language 
Development Standards.  With the implementation of Units of Study, we will 
begin to identify gaps that may be surfacing from the current instructional 
program. The recommendations will be presented to the District English 
Language Coordinating Council (DELCCo). This particular task is in progress. 
 
Summative or Formative Assessments    
Summative or Formative assessments will be collected and analyzed three times 
a year to monitor the progress of ELs in ELD. Assistant Superintendent and the 
Director of Instruction will review progress of CELDT results. 
 
Unit design teams have created and are still developing short and medium cycle 
lesson-embedded performance based assessments to inform instruction, 
including where to differentiate to meet the needs of students with disabilities and 
English learners. These assessments are built into the units and will continue to 
be developed along with the unit development process.  
 
The Instructional Assistants have been trained on the ADEPT which is A 
Developmental English Proficiency Test.  This assessment was designed as a 
tool to inform teachers’ instruction for both Systematic ELD and Frontloading 
language instruction across content areas.  
 
Parent and Community Participation 
Community involvement was heightened due to more opportunities for parents to 
have more articulation around improvement strategies for students and provide 
services among more diversified educational levels.  Parent University is in its 
eighth year.   Parents were involved in the 21st Century Family Learning 
Program: The Whole Child/The Whole Family.  It is a twelve week strand of 
classes that not only addresses academics, but exemplifies a structure that 
enables parents to set goals for their child, create a plan and additionally attend 
classes that support the plan. At least 182 families continue to attend the various 
classes that are provided annually and throughout the year.  
 
Articulation Among Educational Levels is clearly evident as parent engagement 
was encouraged during the writing of the Local Control Accountability Plan 
(LCAP).  Parents participated in Community forums three times during the year. 
These forums helped parents understand the impact and intent of this new 



process.  The target outcome for the first LCAP Community Forum was to 
provide an overview of LCFF and LCAP.  The process that our district used 
developed the plan and presented the state priorities. Stakeholders were asked 
to align the state priorities with the five district goals on charts that were posted 
around the room. After the alignment was complete our stakeholders then 
provided recommendations for student outcomes related to each of the five 
district strategic plan goals.   A significant amount of time was spent discussing 
how to clarify, revise and/or expand our student outcomes, and then drafting the 
alignment/supported student outcomes during the forum. In addition, the team 
aligned the identified student outcomes with the eight state priorities and the 
Local Educational Agency Plan. The outcomes were shared with the attendees 
and they participated in an activity to provide actions and services related to our 
student outcomes for consideration by the LCAP District Leadership Coordinating 
Team. Our stakeholder input activity was organized and facilitated by the 
members of the LCAP District Leadership Coordinating Team. All feedback from 
the event is posted on our district website in English, Spanish and Vietnamese 
along with the PowerPoint from the presentation.  Establishing this process 
increased levels of district office and site collaboration, communication, 
transparency and ensured a unity of purpose.  The feedback, attendance, and 
reflective conversations provided evidence of sustainable parent engagement. 
 
This level of parent participation is embedded in The Family Engagement 
Framework. In addition, the district will use the implementation rubric from the 
Family Engagement Framework for empowering and mobilizing parents to reach 
the highest level of parent engagement that will result in improved student 
achievement. The rubrics for Opportunities and Educational Access include 
these four key principles: 1) Ensure that critical parent information is readily 
available in accessible formats and languages spoken by families in the district; 
2) Ensure that parent representation on committees reflects the composition of 
the student body; 3) Ensure that schools have a system in place with multiple 
strategies to facilitate two-way communication with parents and community 
members on a regular basis; and 4) Ensure that parents have the knowledge and 
tools to support their children’s academic achievement. 
 
 
Proficiency In Reading and Math 
There are many factors that are essential to making sure students are proficient 
both in Language Arts and Math.  To ensure proficiency, the District is continuing 
to provide high quality professional development on Math and ELA Common 
Core State Standards and instructional practices, including those that meet the 
needs of students with disabilities, EL students, and other students who are not 
meeting AYP.  All teachers must have the support necessary to implement the 
core instructional materials for ELA and Math, opportunities for instructional 
practices that prepare students with 21st Century Skills, including collaboration, 
communication, creativity, and critical thinking.  There must be an emphasis on 
assisting students to reach the goal of being career and college ready.  Ongoing 



training for teachers on CCSS aligned assessment development and the use of 
data to ensure the success will specifically address the unique needs of students 
with disabilities and subgroups who missed being proficient.  The unit design and 
implementation in language arts and math allows for purposeful and explicit 
instruction.  This work is evidenced through planning conferences with teachers, 
classroom visitations and formative assessments.   
                                    
Proficiency of High Priority Students 
Program Improvement Schools are as follows:   
             Year One: Holly Oak 
    Year Two:  O.B. Whaley  
             Year Three: Dove Hill/Montgomery 
             Year Four:  Katherine Smith 
 
Program Improvement Schools have strategic and intensive intervention 
programs as well as Supplemental Educational Services (SES) tutorial programs.  
The students are assessed prior to implementation to determine their level of 
participation.  Students are assessed during and after intervention to determine 
progress.  
 
District Site Leadership Teams (DSLT) are established at each Program 
Improvement School to monitor the site programs and student achievement. 
These teams are comprised of parents, teachers and district/site administrators. 
PI districts/schools must implement CCSS due to Corrective Action Six.  
Common Core implementation is providing opportunities for 21st Century Skill 
learning, deep academic conversations, Project Based Learning and content 
integration.  
 
Even with the challenge of our students having to grow 11% to meet that 
proficiency bar, many subgroups met the alternative methods of safe harbor,  
and Y2 which is passing by using the 2 year average. Sites will continue to 
provide assessments that monitor instruction in ELA and Math. They will also 
deepen skills by embedding their vocabulary and comprehension work in content 
area instruction.   
 
 
 
 
 
 
 
Monitoring Implementation of Programs and Strategies 
The District will ensure that teachers incorporate the new ELD standards aligned 
with Common Core State Standards. District Leadership Team members under 
the guidance of WestEd collaboratively used excerpts of the Danielson Rubric 



(Figure1) to monitor implementation of the Common Core/ELD standards.  
Support for English Learners is also embedded into the rubrics.  
 
For the purposes of monitoring, Evergreen School District focused on creating a 
culture of respect and rapport (2a), establishing a culture for learning (2b), using 
questioning and discussion techniques (3b) and engaging students in learning 
(3c) and by utilizing this Danielson Rubric. The rubric is a four point scale, score 
of 4 indicates Distinguished, 3 indicates Proficient, 2 indicates Basic, and 1 
indicates Unsatisfactory.  
 
The table below shows the initial November 2013 scores as well as the April 
2014 scores. The results show a significant increase from November to April in 
the four target areas.   
 
 
Figure 1 

 
This year the management team will determine if this tool is the best measure to 
continue using. The rubric ratings were recorded, analyzed and posted for public 
viewing after two walkthroughs.   
 
 
 
 
 
 
 
 
 
Strategic and Intensive Intervention (ELA and Math) 
Systematic, timely, and directed intervention is available for all students who are 
needing support. All sites will review their local data to determine the targeted 
students.  Intervention can be before school, embedded within the school day or 
even after school.  We must provide a well-integrated system of 
instruction/intervention guided by student outcome data. This includes any 



intervention materials or resources needed to be effective. Evidence will be 
indicated as students should feel more empowered in their classroom setting.  
They will participate in their collaborative groups, contribute to the team and be 
able to transfer their retained knowledge to traditional and/or performance based 
assessments.  
 
 
Effective Teacher Collaboration and Administration 
The coaching model has become a systemic structure for enabling teachers to 
have a support for changing their instructional practices through guided 
conversations and/or demonstrated lesson design.  Coaches are collaborating 
with their site administrators to do this work and provide quality professional 
development.   
 
The coaching model is grounded in the Professional Learning Communities 
(PLC).  Stakeholders view it as a pledge to ensure the success of each student 
enabling profound changes to begin to take place. The school staff finds 
themselves developing driving or essential questions which focuses on the site 
need.  There is collaboration around this question and working as a team to 
address these questions will be most successful in helping all students achieve 
at high levels. When the staff has built shared knowledge and found common 
ground on these questions, the school has a solid foundation for moving forward 
with its improvement initiative. Evidence will be based on the success of the PLC,  
change in instructional practices, the depth of staff conversations and classroom 
visits.  
 
Professional Development on Cultural and Responsive Instruction 
Being culturally responsive practices the validation and affirmation of different 
cultures for the purposes of moving below the surface to focus on culture.  We 
must be intentional about addressing the needs that our students bring from their 
backgrounds that impact their learning.  We were fortunate to bring Sharroky 
Hollie back to our district to address the entire teaching and administrative staff.  
Paraprofessionals were also invited.  He also returned to facilitate conversations 
with teachers and administrators around how the strategies were being utilized, 
progress of the strategies and answer questions from the mentor texts, Culturally 
and Linguistically Responsive Teaching and Learning, and The Will To Lead and 
Skill To Teach.   This year the District English Language Coordinating Council 
(DELCCo) will be using Curtis Linton’s “Equity Framework” to expand our 
dialogues around equity and being culturally responsive to our students.   
These strategies are in progress and there is a need for this work to be 
sustainable. 
 
II. Analyze the 2012–13 LEA performance on summative assessment data, 
including a description of progress towards student performance goals in 
ELA and mathematics. 



English learner students are assessed annually on the California English 
Language Development Test or CELDT.  Results from this test are compiled and 
measured to determine if students meet the annual measurable achievement 
objectives. For ELs. the California English Language Development Test (CELDT)  
has five proficiency levels and during the above mentioned year, 11% were 
Advanced, 15% Early Advanced, 25% Intermediate, 21% Early Intermediate, and 
27% Emerging.  Also during that year, ELs met AMAO One which measures the 
number of students who have made annual progress in learning English. We also 
met AMAO Two part 1 which measures the Percentage of ELs attaining the 
English Proficient Level on CELDT/less than 5 years cohort) but we did not meet 
the 5 years or more cohort.  Additionally, students did not meet AMAO III in Math 
or ELA which measures the EL students who have met the proficient target.  The 
2012-13 data indicates that the CELDT scores did show a 1-2 % increase at 
each CELDT proficiency level. (http://star.cde.ca.gov/star2013) 
The performance of English learner students on the English Language Arts 
California Star Test (CST) indicates that 64.9% of the students score at the 
proficient level. The performance of English learner students on CST Math 
indicates that 69.1% of the students score at the proficient level. (Figure 2) The 
bar graphs also clearly reflects how challenging it was for all subgroups to reach 
the ELA and Math proficiency targets. 
 
 
Figure 2 
                              2012             2013 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
As we 
review WestEd data, we can also observe 

2009-2012. The district wide English language proficiency rate has grown by 8 
percentage points on the CST.  Even though all subgroups have grown, AYP has 
not been met for Hispanic or Latino students for each of the past four years.  
 
 
Figure 3 



 

 
 
Reviewing data from 2009-2012, the district wide Math proficiency rate has 
grown by 4 percentage points on the CST.  While all subgroups have also grown, 
AYP was not met in 2012 district wide, or for the subgroups of African American 
or Black students, Filipino students, Hispanic and Latino students, 
Socioeconomically Disadvantaged and English learners. 
 
 
Figure 4 
 

 
 
 

As we continue into our transition of the common core standards, we anticipate 
that our students will be involved in more rigorous content, 21st Century Skill 
Learning and opportunities for academic conversations that foster critical thinking 
and content understanding.  In Mathematics, teachers are delivering rich tasks 
and are differentiating for various groups to ensure that they meet the needs of 



all students.  The LEA Plan indicated that schools and subgroups would meet 
AYP targets but that is still an area of challenge. Common Core will provide a 
structure for all students to go deep into their learning and become prepared for 
college and career.  
  
 
III. Provide evidence of annual communication with the local governing 
board regarding the implementation of LEA Plan strategies and actions, 
and the progress towards student performance goals in the Plan.  
The Evergreen School District’s LEA Plan was written in 2003 and formally 
revised after the District was identified as a Program Improvement District.  The 
Board approved the 2003 Plan and the formal addendum as required by CDE. 
Minutes from the Board meetings provide evidence of the Board’s discussion and 
approval of the plans. The plan was uploaded into CAIS for monitoring. 
Implementing a balanced assessment system, supporting teachers as they 
implement our most recent mathematics materials, ensuring appropriate 
instruction for English learners and students with disabilities to ensure their 
academic progress, and providing support for teachers in high quality instruction 
and curriculum are at the core of the work of our teachers, schools, and  
District. 
Governing Board members are given opportunities to review the LEA Plan and 
ask any clarifying questions about any components of the Plan. Board members 
hear reports that familiarize them with the process.  Board members were 
involved with the alignment of the LEA Plan and the LCAP. 

-   September 8, 2011    Approval of LEA Plan Addendum 
-   January 10, 2013       DAIT Provider Report (Technical Assistance) 
-   March 14, 2013          Approval of LEA Plan 

           -   June 12, 2014            Approval of LEA Plan/LCAP 
 


